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From Self-Doubt to Self-Efficacy: Saudi Elementary Teachers Reflections on their Experiences and 
Challenges of Teaching 2E Students 

 د. عمر بن عبدالله الصمعاني  /د. ياسر بن عايد السميري

 المستخلص 
ــاتهم  ــي احتياجــ ــيم يراعــ ــاجون إلى تعلــ ــة) يحتــ ــوبين ذوي الإعاقــ ــذ الموهــ ــتثنائية (التلاميــ ــي الاســ ــذ مزدوجــ التلاميــ

تصــورات معلمــي المرحلــة الابتدائيــة حــول المتعــددة في صــفوف التعلــيم العــام. وهــدفت هــذه الدراســة إلى استكشــاف 
خــبراتهم التعليميــة في تــدريس التلاميــذ مزدوجــي الاســتثنائية في المملكــة العربيــة الســعودية، وتأثــير هــذه الخــبرات علــى 
الكفاءة الذاتية لدى المعلمين. وقد تم تطبيق منهج البحث النوعي لإجراء هذه الدراسة، وأجريت مقــابلات معمقــة 

) معلمــاً للطلبــة مزدوجــي الاســتثنائية في منطقــة حائــل. وتوصــلت نتــائج الدراســة إلى أن خــبرة ١١شــبه منظمــة مــع (
المعلمـــين مليئـــة بالتحـــد�ت المختلفـــة أثنـــاء تـــدريس التلاميـــذ مزدوجـــي الاســـتثنائية في الفصـــل العـــادي، ممـــا أثـــر علـــى 
ــاعدهم في  ــن أن يسـ ــوير المهـــني يمكـ ــور المعلمـــين بأن التطـ ــائج إلى تصـ ــارت النتـ ــديهم. وأشـ ــة لـ ــاءة الذاتيـ ــتوى الكفـ مسـ
الانتقال من مرحلة الشك الذاتي إلى الكفاءة الذاتية. وقد تمت مناقشة الآثار المترتبة على هذه النتائج والــتي ضــمت 
تقـــديم بـــرامج تطـــوير مهـــني تتعلـــق بتـــدريس التلاميـــذ مزدوجـــي الاســـتثنائية، وشملـــت الدراســـة عـــدداً مـــن التوصـــيات 

 للباحثين والممارسين وصانعي السياسات التعليمية.
 المرحلة الابتدائية، التلاميذ مزدوجي الاستثنائية، تربية الموهوبين، التربية الخاصة. الكلمات المفتاحية:

Abstract 
Twice exceptional students (gifted with learning disabilites) need appropriate general 

education that considers their multiple needs. The purpose of this study was to explore 
elementary teachers’ perceived challenging experiences of teaching 2e students, and the 
influence of these challenges on teachers’ self-efficacy. Applying a qualitative approach, deep 
semi-structured interviews were conducted with 11 elementary school teachers of 2e students 
in Hail region in Saudi Arabia. The results revealed that the teachers faced various challenges 
while teaching 2e students in the regular classroom. They also held poor self-efficacy in 
teaching 2e. Teachers believed that professional development could assist them in moving 
from self-doubt to self-efficacy. The implications of these results include the recommendation 
to introduce professional development courses and workshops for teachers about twice-
exceptional students. Other recommendations for future research, practices, and policies are 
provided. 

Keywords: elementary school, twice-exceptional students, gifted education, special 
education   

 م  ٤/٢٠٢٣/ ١٣تاريخ القبول:  م  ٤/٢٠٢٣/ ٤ تاريخ التقديم:
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Introduction 
Gifted students who have learning disabilities, commonly known as 

“twice-exceptional students” (or 2e students), pose unexpected challenges 
for elementary school teachers. Twice-exceptional students (hereinafter 2e 
students) are understood based on their strengths and weaknesses, which 
reflect specific areas of giftedness, disability, or unique combinations thereof 
(Chimhenga, 2016; Reis and Renzulli, 2021). The most common strengths 
among 2e students are abstract reasoning, creative thinking, and problem-
solving skills. Further, 2e students tend to be good problem solvers, 
imaginative, and strongly visual, and have high mathematical reasoning 
ability and a large vocabulary (Alsamiri, 2019). Conversely, their 
weaknesses include being overly emotional, becoming easily frustrated, 
having short-term memory problems, and having poor computation skills 
(Woodcock and Faith, 2021) . 

Accordingly, teaching 2e students can prove to be particularly 
challenging (Barnard-Brak et al., 2015); nonetheless, elementary school 
teachers are expected to meet students’ demands. In Saudi Arabia, gifted 
education and general education are inseparable. Gifted students are 
integrated with other students in public schools. Gifted students study the 
same curriculum as that studied by other students, and in several schools, 
they are taught by non-specialist or untrained teachers (Alamer, 2014). 2e 
students are taught in the regular classroom and there is no special 
consideration specified for these twice-exceptional students in Saudi Arabia 
and many countries . 

Teaching 2e students presents other significant hurdles for teachers 
(Chimhenga, 2016; McKenzie, 2010). Consequently, many countries use 
different assessment methods to teach 2e students (Alamer & Phillipson, 
2022). Students with mild or moderate LD in Saudi Arabia continue to 
attend remedial classes in public elementary schools, and it is difficult to 
include 2e students in elementary courses (Al-Quraini, 2011). Alsamiri 
(2019) believed that the severity of the 2e students’ emotional problems 
coincides with the desynchronization of their strengths and weaknesses. 
Nevertheless, there are currently no official requirements to meet the needs 
of 2e students (Oral, 2017) . 
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Meanwhile, Chimhenga (2016) examined the intervention practices 
used in special education for 2e students in elementary schools in 
Zimbabwe. The key challenges determined by the teachers included a lack of 
relevant policy on inclusive education, the absence of specialized training, 
and insufficient resources. Studies have consistently shown that teachers 
require knowledge and skills to effectively work with 2e students (Baum, 
Renzulli & Rizza, 2021), while Alsamiri (2019) states that this group 
requires teachers with extensive knowledge of 2e students, including an 
understanding of how giftedness co-exists with different LDs. Moreover, 
teaching this community requires an understanding of the way that the 
curriculum and interpersonal relationships can be customized (Jacobs, 2020; 
Yakut, 2021). Teachers also require knowledge of strategies and practices 
that are designed for 2e students (Woodcock and Faith, 2021). Researchers 
have suggested training to teach 2e students (Anglim et al., 2018; Takır & 
Özder, 2022), so they must merge their knowledge of teaching talented 
pupils by understanding the best practices for teaching 2e students. 
Moreover, teachers’ training can aid their personal understanding of 
giftedness (Woodcock, 2013). Researchers have agreed that the key elements 
that influence teachers’ perceptions are exposure to and experience with 
pupils who require special education (Alamer & Phillipson, 2022) . 

Teachers are less likely to offer new ways of teaching if they believe 
that they can execute the strategies and help 2e students as needed. Teachers’ 
self-efficacy can assist or hinder the effective inclusion of 2e students in a 
general education environment. For example, teachers with good self-
efficacy might set exams depending on the type of task, students, and other 
mitigating circumstances in the classroom (Alamer & Phillipson, 2022). 
Gierczyk and Hornby, (2021) noticed a positive correlation among teachers’ 
effectiveness, knowledge, and capacity to address the needs of 2e students. 
Moreover, teachers must frequently collaborate with others to meet the needs 
of 2e students. However, teachers may not know the right people to contact 
for teaching 2e students, as several school systems do not provide extra 
resources for gifted classrooms. This lack of assistance compels teachers to 
improvise while teaching (Alsamiri & Aljohni, 2019; Love et al., 2020). 
Teaching 2e students regularly requires a team, yet teachers of 2e students 
do not have access to paraprofessionals or special education teachers. 
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Accordingly, teachers may not feel happy or motivated due to this lack of 
adequate resources and help (Alamer & Phillipson, 2022) . 

The lack of access to required resources further leads to the non-
availability of 2e teachers, so teachers must engage with other staff who 
have expertise in accommodating and instructing 2e students. 2E teachers 
possess the same in-depth information to help and the teaching strategies 
necessary for neurotypical students as other teachers. However, 2E teachers 
lack access to some of the resources that other teachers use for students with 
LDs (Alsamiri, 2019). The literature has under-explored elementary school 
teachers’ self-efficacy and perceptions of teaching 2e students in schools in 
KSA. Therefore, this study adds to the extant knowledge by determining 
teachers’ perceived challenges of teaching 2e students in public elementary 
schools in the Hail Region of KSA, and the impact on the teachers’ self-
efficacy. Moreover, it examines how these challenges align with teachers’ 
best practices. This study incorporates Bandura’s (1986) social cognitive 
theory, which indicates that feelings influence actions . 

Elementary school teachers see an increased number of 2e students in 
their classrooms due to an augmented amount of these students being on the 
“gifted side” of learning disabilities (LD) (Dimitriadis, Georgeson, 
Paliokosta & Herwegen, 2021). The direct effect of their abilities on well-
being and progress is evident from elementary teachers’ perspectives on 2e 
students (Alsamiri, 2019). Teachers need to find better ways to understand 
their capacity to teach 2e students. This understanding might assist directors 
in incorporating special professional development activities to improve 
teachers’ self-efficacy and support a higher degree of teaching 2e students . 

Teachers’ self-efficacy has primarily been investigated using 
instruments that concentrate on teaching (e.g., Ma, Chutiyami & Nicoll, 
2021; Rowan and Townend, 2016). Teachers’ self-efficacy refers to the 
acceptance that teachers hold about their capacity to effectively meet 
students’ demands (Love et al., 2020; Reis & Renzulli, 2021). The 
expectations from elementary school teachers suggest that they should 
achieve optimum student outcomes, and if their ability is opposed, their self-
efficacy is lowered (Ma et al., 2021). Self-efficacy can be defined as 
"people's appraisal of their abilities to organize and execute courses of action 
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required to achieve certain types of accomplishments" (Bandura, 1986, p. 
391) . 

Lack of self-efficacy may prevent elementary school teachers from 
achieving professional development and training to teach 2e students, as 
teachers who participate in ongoing training programs tend to develop their 
self-efficacy (Ma et al., 2021). Although many studies have explored 
teachers’ self-efficacy, there is limited research on the impact of the 
challenges of teaching 2e students on teachers’ self-efficacy. While scholars 
have begun to explore self-efficacy in this context, they have recognized the 
need for additional studies to understand teachers’ challenging experiences 
of teaching 2e students (Dimitriadis et al., 2021; Gierczyk & Hornby, 2021). 
Teachers with high levels of self-efficacy feel more committed, successful, 
and satisfied with their work (Rowan and Townend, 2016). However, 
teachers who lack self-efficacy suffer from burnout (Zee & Koomen, 2016). 
The outcomes of teachers’ regular instructional strategies may reflect their 
educational attitudes. Understanding and sharing their insights could 
enhance teaching methods and boost students’ academic achievements 
(McClurg et al., 2021) . 

As teachers’ self-efficacy is the target of professional development, 
other issues rapidly emerge that concern the focus of these activities. While a 
robust relationship exists between self-efficacy and effectiveness (Woodcock 
& Faith, 2021), professional development highlights the data needed for 
teachers to increase their knowledge of teaching 2e students. The benefits of 
education or training related to 2e students depend on various subjective data 
and casual feedback acquired from parents or caregivers according to studies 
on teachers’ analysis of 2e students’ performance (Baum et al., 2021; Jacobs, 
2020). Feedback provided by other teachers has also been considered (Love 
et al., 2019; Neumeister et al., 2013; Woodcock & Faith, 2021). Significant 
literary contributions have been made by various studies that have 
empathized with the various issues experienced by 2e students in terms of 
schooling. Efforts to improve the educational experiences of 2e students 
particularly require the perspectives of parents or caregivers, students, and 
teachers. However, limited information exists on the way that teachers 
evaluate their ability when fulfilling the needs of a varied student population, 
especially when they initially join the profession . 
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Professional development can support elementary school teachers’ 
instructional strategies and impact 2e students (Josephson et al., 2018). 
Although obtaining assistance for professional development courses that 
concentrate on 2E education is difficult for several reasons, it has been 
widely acknowledged that elementary school teachers work hard to meet the 
related demands, specifically in planning, assessment, and managing 
behavior. With all aspects competing for attention, it is challenging for 
school administrators to focus on training related to the needs of specific 2E 
groups, for example, students who are academically self-sufficient and not in 
imperative need of support, or 2e students who have inconsistent 
performances and are frequently misunderstood (Neumeister et al., 2013; 
Woodcock and Faith, 2021). 

Meanwhile, there is no research on the impact of challenges in teaching 
the 2e students on teachers’ sense of self-efficacy. Elementary school 
teachers have described a lower sense of self-efficacy while instructing 2e 
students (Alamer & Phillipson, 2022), despite having the experience and 
training required for an improved sense of self-efficacy. New teachers feel 
greater levels of self-efficacy through new practices (Oral, 2017), while Dev 
and Haynes (2015) state that recent classroom contexts affect teachers’ self-
efficacy in teaching and helping 2e students, while previous experiences may 
also play a role. If an elementary school teacher has never taught 2e students, 
their self-efficacy may be weaker. Moreover, inclusion will fail if teachers 
lack confidence in their capacity to execute tasks successfully (Baum et al., 
2021). Teachers’ efficacy can also be affected by professional development 
(Love et al., 2019; Love et al., 2020; Takır & Özder, 2022), and teachers 
must be able to clarify the factors that influence their beliefs regarding their 
abilities to improve self-efficacy. Teachers can experience changes in their 
self-efficacy when there is sufficient support available to help students 
(Takır & Özder, 2022). When given the necessary resources and assistance, 
teachers can raise their self-efficacy (Anglim et al., 2018) . 

Despite the documented challenges associated with teaching 2e 
students, there is no clear picture of elementary school teachers’ perceptions 
of these challenges, and their impact on the teachers’ sense of self-efficacy. 
Thus, this study explores teachers’ perceived challenges of teaching 2e 
students within the regular classroom, and the effect of these challenges on 
teachers’ capacity to address the needs of 2e students. Based on the above, 
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this study’s research question is: How do Saudi elementary school teachers 
perceive their experience teaching 2e students? 

Methods 
Participants 
The qualitative data discussed herein were obtained to provide detailed 

information from teachers via interviews to understand their experiences of 
teaching 2e students. Semi-structured interviews were chosen as the main 
research method, as this type of interview is considered useful in gaining an 
in-depth understanding of participants' perceptions and experiences on a 
particular topic through interactive conversations. (Johnson et al., 2020; 
Berner-Rodoreda et al., 2020). To collect meaningful data, we had to 
identify the inclusion criteria of our target participants who shared the same 
essence of the phenomenon. The inclusion criteria included elementary 
teachers who have at least 5 years experiences of teaching. Also, they must 
have experience teaching 2e students within their classroom. All teachers 
were Saudis from Hail region which is the setting of the study . 

Based on the inclusion criteria, the authors selected elementary schools 
in Hail and emailed schools explaining the purpose of the study and 
including the inclusion criteria and inviting them to participate in the study. 
After receiving the responses from several schools, the first author met with 
school principals and eligible teachers and explained the study. Participants 
in this study included 11 Saudi elementary school teachers (7 males, 4 
females) from 5 elementary schools in the Hail Region (Table 1). Their ages 
ranged from 29–43 years, with an average age of 34 years. The length of 
teaching experience ranged from 5–17 years, with the average duration being 
8 years. The participants were coded as FT (female teacher) and MT (male 
teacher). For example, MT2 means the second male teacher interviewed. The 
interviews lasted between 35–60 minutes. 

Table 1. Participant demographics 

Pseudonym Sex Age (years) 
Teaching 

experience 
(years) 

Experience of teaching 
2e in regular classroom 

(years) 
MT1 Male 30 6 2 

MT2 Male 32 5 3 
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Pseudonym Sex Age (years) 
Teaching 

experience 
(years) 

Experience of teaching 
2e in regular classroom 

(years) 
MT3 Male 33 7 3 

MT4 Male 29 5 3 

MT5 Male 35 9 4 

MT6 Male 38 14 5 

MT7 Male 29 5 2 

FT1 Female 30 5 3 

FT2 Female 41 12 5 

FT3 Female 43 17 4 

FT4 Female 32 6 3 

Procedure: Semi-Structured Interviews 
The semi-structured interviews contained open-ended questions that 

were developed from a review of the extant literature (Woodcock, 2013). 
Semi-structured interviews were selected as it considers the main data 
collection method in phenomenological research an attempt to acquire a rich 
understanding of the phenomena (Creswell & Poth, 2018). The interviews 
comprised 14 questions, including several demographic questions. The study 
design was approved by Scientific Research Ethics Committee at Hail 
University. NO. 1444. To accommodate the participants, the interviews were 
conducted in person at the schools. All participants read and sign the consent 
form before the interviews. The interviews were audio recorded and 
transcribed in Arabic. All transcripts were de-identified, and the teachers 
were given pseudonyms. After transcribing the interviews, participants 
received their transcriptions and were asked to read to make sure that 
represent their thoughts  . 

Data Analysis 
To determine whether the recordings were accurate, the authors 

carefully listened to all audio interview recordings, and then used inductive 
content analysis to analyze the interviews (Woodcock, 2013). When 
analyzing the data, the coding unit commenced with words and moved on to 
sentences and paragraphs “that included the features linked to each other, in 
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content as well as context” (Graneheim & Lundman, 2004, p106). One of the 
interviews was independently coded by the authors and evaluated against 
their coding results, after which the differences were resolved. After 
reaching an agreement, the open coding for the remainder of the interviews 
was presented by the first author, who read them line by line to identify the 
initial coding results. In vivo codes existed, such as the actual words of 
teachers that explained the codes (Cumming et al., 2020). The results of the 
open coding stage were cross-checked by the second author for precision, 
who meticulously reviewed the results as well as the transcribed interviews. 
Numerous meetings were conducted between the two authors to confirm the 
coding results, and discussions were carried out to solve any differences  . 

The emergent codes and their categories were enhanced and then 
grouped by the authors based on the “emergent characteristic of the 
qualitative research techniques” (Hodgetts et al., 2013, 168). The 
triangulation of “memos, frequency of occurrences, codes, and interview 
quotes” provided evidence for established themes (Hodgetts et al., 2013, 
168). Deductive content analysis was used by the foremost author to obtain 
the responses to the research question. This approach was suitable for 
evaluating the area of interest; that is, the data obtained from the teachers. 
The first author then used the themes as a guide to determine the practices 
that the teachers mentioned. The second author reviewed these practices, and 
a discussion was conducted to solve any disputes. This approach provided a 
thorough overview of how elementary school teachers considered teaching 
2e students. The data analysis process was conducted by the two authors, 
who were supported by peer checking and triangulation (Hodgetts et al. 
2013). The resulting themes and categories and the related participants’ 
actual words were translated into English by the researchers. Finally, two 
external professors who are bilingual in English and Arabic were involved to 
check the translation accuracy and help improve the translation. 

Results 
This study focused on elementary teachers’ experiences of teaching 2e 

students in Saudi Arabia. It concentrated on participants’ experiences 
teaching 2e within their main classroom. Three themes emerged from 
analyzing the data. These themes are: (a) Teaching 2e students is 
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challenging, (b) From Self-Doubt to Self-Efficacy, and (c) Training Is the 
Solution to Foster Self-Efficacy and Encounter Challenges. 

Teaching 2e Students Is Challenging   
The results revealed that participants found it challenging to teach 2e 

students and they emphasized that they were not prepared enough to teach 
them. The teachers found it more challenging to meet the 2e students’ social 
and emotional needs. Participants found it particularly difficult to establish a 
rapport and develop a positive relationship with the 2e students. All teachers 
drew attention to the need to close the gap between the demands of the 
teachers and 2e students and the lack of useful resources. Further, they 
indicated the necessity to constantly challenge these students academically, 
both at the class discussion and interpersonal levels . 

A female teacher described 2e students in her school as underachievers 
“There are challenges in working with gifted students who are 2e. There is a 
gap between their high level of abilities and low achievements” (FT4). All 
teachers describe their experiences teaching 2e students as challenging. For 
example, (MT3) said, “I face challenges while teaching 2e students”. FT1 
similarly mentioned, “We have challenges of teaching 2e students because 
we do not know how to deal with their social and emotional needs”. 

The teachers also highlighted that their elementary challenge was to 
understand the characteristics of 2e students, as it was necessary for the 
teachers to become acquainted with the characteristics, challenges, and 
methods to perform their roles efficiently (MT1, MT4, and MT6). MT7 
further stated that “this complexity increases the difficulty for teachers 
confronting the dual challenges of 2e students.” Further, FT2 believed that 
some situations intensified the challenges and that teachers were not 
appropriately prepared to deal with 2e students’ cognitive and affective 
characteristics. One teacher raised concerns about some challenging features 
that recur without knowing how to deal with them, “I have taught in gifted 
classes for three years … some features recur in classes include 2e students; 
therefore, it is important to help the teachers to cope with these challenges” 
(MT3). One teacher reacted to his experience that the educational system put 
pressure on teachers to focus on the achievement and grades of 2e students 
while their actual needs are beyond that, MT5 said “I am required to teach 
for the sake of achievements, but I prefer to teach based on successes”. 
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Concerning the same subject of understanding and building positive 
relationships with 2e students, MT2 mentioned that “I would like to have a 
vision about the role to build trust with 2e students and understand them”. 

All teachers agreed that they needed to have a learning process to 
change their feelings toward their students. Their feelings ranged from 
antagonism and keeping their distance from the students to being caring and 
empathetic toward the challenges faced by 2e students. The teachers 
indicated that they felt they contributed to their classroom’s atmosphere, 
which supported learning and improved their skills. Moreover, they offered 
solutions for students’ difficulties, which improved their self-efficacy . 

From Self-Doubt to Self-Efficacy  
As teachers described their experiences with 2e students as challenging, 

they kept showing self-doubt about their abilities to teach 2e students. They 
mentioned clearly that they urge to develop their self-efficacy teaching 2e 
students. Participants showed their poor self-efficacy through discussion and 
sometimes mentioned that directly. For example, “I do not have the efficacy 
to teach gifted students who are 2e” (FT3) . 

Similarly, FT2 stated that “We must obtain professional development in 
order to teach 2e students to raise our self-efficacy and not encounter such 
challenges”. MT1 shared the same concern “How can we teach 2e students, 
and how do we deal with them in the classroom? This is a big challenge, and 
it is not easy.” One teacher provided a suggestion to develop their self-
efficacy and said that “[Programs] should be adjusted to the requirements of 
the educational system … so the teachers can feel more confident and 
improve their self-efficacy” (MT1). MT7 reflected on his and his colleagues' 
experiences at their school regarding the differences among 2e students 
“When teaching the 2e students in class, there are many individual 
differences between the students, but we do not know how to teach them”. 
The general theme of this topic is that all participants rise their concern 
about their abilities to teach 2e students and no single participant indicated 
that he or she has strong self-efficacy regarding this subject. In fact, all 
teachers showed self-doubt and reflected on their lack of knowledge and 
demanded training and professional development . 
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Training Is the Solution to Foster Self-Efficacy and Encounter 
Challenges 

During the interviews with teachers of 2e students, all participants 
speak out constantly about their urgent need for training as the key to 
moving from self-doubt to self-efficacy and delivering quality education. 
Participants realized the need for ongoing professional development to 
effectively teach 2e students as well as enhance their own confidence and 
self-efficacy. MT3 talked about his enthusiasm to support 2e students, but he 
felt unprepared “we must be prepared from the Ministry of Education to 
work with these 2e students”. MT7 clearly said that “yes I teach 2e and I 
tried my best, but I feel I am not qualified because I do not receive 
professional development to teach 2e students .” 

Further, one teacher felt that there could be professional development 
opportunities for teaching 2e students, but far in other regions, “there is a 
weakness in the professional development offered by the Ministry of 
Education for this category of students; most of these courses are outside the 
Hail region, and it is difficult for us to travel.” (MT3) 

Regarding the right moment to receive professional development, most 
of the teachers believed that benefits could be reaped regardless of whether 
training occurred before or during service. For instance, “When teaching, I 
suffer from a lack of professional development that contributes to the 
teaching of gifted students with learning disabilities.” (MT1) 

Despite differing opinions about the specifics of implementing 
professional development programs, most of the teachers recognized the 
importance of supporting 2e students. FT1 emphasized that “The Ministry of 
Education is supposed to provide all teachers with professional development 
to raise our self-efficacy regarding teaching 2e students.” In addition, 
another female teacher shared the same concern, “To teach 2e students, 
professional development must be obtained frequently because the 
classrooms have several such students” (FT4) . 

The teachers also provided suggestions for the appropriate delivery of 
professional development to teach 2e students and improve their self-
efficacy. Four teachers (FT1, MT3, MT7, and MT2) indicated that careful 
planning was crucial for the realization of initiatives related to 2e students. 
Two teachers (MT6 and FT2) iterated the need for professional development 
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to identify 2e students in elementary schools. Three teachers (FT4, MT4, and 
MT5) recommended compulsory 2e training for all teachers at all levels to 
improve their self-efficacy. Three teachers (MT1, MT7, and FT3) indicated 
that specialists needed to be regularly assigned to schools to build teachers’ 
capacity and self-efficacy and facilitate collaboration between the teachers, 
deputy principals, and principals, thus leading to a holistic and sustainable 
process for teaching 2e students. All teachers expressed their hope that the 
Ministry of Education would provide professional development. They 
further indicated that some teachers required overseas training, while others 
could receive training within Saudi Arabia and conduct field research. MF3 
indicated that the principal should provide 2e training materials . 

In sum, the teachers revealed that they faced several challenges when 
teaching 2e students and hold poor self-efficacy that could be resolved 
through training and professional development. Moreover, they wanted to 
improve their self-efficacy levels through inquiry among teachers in 
elementary schools in Saudi Arabia. They believed that having a pertinent 
understanding of the challenges of teaching 2e students would make a 
difference in their perceptions of the conditions and stigma associated with 
these issues and would enhance their teaching ability and self-efficacy. 

Discussion 
This study explored elementary school teachers' experiences of 

teaching 2e students in Saudi Arabia. Throughout the interviews, participants 
emphasized the challenges they face and their demands for professional 
development, to become more competent teachers of 2e students. The results 
also indicated that although most of the teachers faced challenges in teaching 
2e students, they found it harder to address these students’ social and 
emotional demands rather than their academic demands. This inference has 
been referred to by other researchers in different contexts (Alamer & 
Phillipson, 2022; Oral, 2017). Moreover, the teachers revealed that there 
were differences between the 2e students’ high level of abilities and low 
level of achievements; however, they were unable to help the 2e students in 
the classroom. Other studies have produced similar findings, whereby 
teachers are more likely to focus on disability than on giftedness (Jacobs, 
2020). The findings confirm that the lack of practical knowledge is a 
constant challenge at all academic levels. Therefore, understanding the 
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capabilities of students contributes to raising the efficiency of teachers to 
face the obstacles students face in their education . 

The teachers’ descriptions of their challenges are concurrent with the 
literature that reflects the strengths and weaknesses of teaching 2e students 
(Alamer & Phillipson, 2022). For example, when using overall rank or 
combined indices for ability, talented students are “less balanced in their 
specific abilities and at danger of being taught as gifted” (Woodcock & 
Faith, 2021, 45). Meanwhile, the present study found that the teachers 
believed there was a lack of official acknowledgment of the characteristics 
that challenged the teachers’ ability at all levels of educational 
administration (Oral, 2017). The findings also support other recent research 
that has indicated that teachers should be able to articulate the elements that 
affect their attitudes toward their ability to meet the challenges of teaching 
2e students and the possible ways to improve their self-efficacy (Woodcock 
& Faith, 2021). 

An interesting finding of the present study relates to the teachers’ self-
efficacy and confidence in achieving targets. For elementary school teachers, 
self-efficacy refers to the belief in their ability to assist their students in 
succeeding (Berninger & Abbott, 2013; Foley-Nicpon, 2013; Woodcock & 
Faith, 2021). In the present study, the teachers revealed that self-efficacy and 
training created a productive learning environment. The teachers believed 
that professional development could influence self-efficacy. However, they 
often felt that their previous experience with other students was not always 
useful for teaching 2e. This concurs with the previous literature (Woodcock, 
2013). Considering the extent to which the teachers wanted to improve their 
self-efficacy, they agreed that their professional development wants were not 
met systematically, as they depended on the efforts of individual teachers. 
This corresponds with Chimhenga’s (2016) and McKenzie’s (2010) 
arguments that teachers need professional development and challenging 
exercises to enhance their abilities. 

Regarding the improvement of teachers’ self-efficacy, this study’s 
results indicated that teachers had no facilities for professional development. 
Therefore, it may be argued that the teachers could demonstrate improved 
support for 2e students if they were offered specialized training. A difference 
is existed between elementary school teachers who receive specialized 



 

 ٣٨٢ 

From Self-Doubt to Self-Efficacy: Saudi Elementary Teachers Reflections on their Experiences and 
Challenges of Teaching 2E Students 

 د. عمر بن عبدالله الصمعاني  /د. ياسر بن عايد السميري

training and those who do not in terms of the support they provide for 2e 
students (Baum et al., 2021). The present study’s findings reveal that 
elementary school teachers who do not receive professional development 
may be unable to fully teach 2e students. For example, the teachers could 
only offer challenging activities for 2e students, while they could not assist 
them in improving their skills due to a lack of training and knowledge. 

Limitations of the Study 
This study explores the under-researched topic of elementary school 

teachers’ experiences of teaching 2e students in their classrooms. It uses in-
depth interviews to obtain unique insights that could not have been attained 
through other methods. The results revealed information regarding the 
teachers’ perceived self-efficacy and needs, including their engagement in 
challenging exercises regarding their ability to teach 2e students in 
elementary schools in the Hail Region of Saudi Arabia. The results reveal 
the teachers’ desire to improve in formal areas of education . 

This study has several limitations. First, the sample size was small and 
comprised only 11 elementary school teachers from 5 schools in Hail region. 
This is due to the design of this study aiming to acquire deep insights into 
the participants’ experiences which requires the application of a qualitative 
approach in conducting deep interviews. Second, only elementary teachers 
were interviewed. Future research should examine special education teachers 
and gifted education teachers using accessible research methods, such as 
questionnaires . 

Implications for Practice 
This study’s most important implication is concerned with the teachers’ 

lack of empathy, which was largely attributed to the gaps in teachers’ 
professional development and low self-efficacy. The 2E concept is not 
recognized in KSA. Thus, it needs to be introduced into professional 
development courses and workshops and postgraduate studies, while the 
government (especially the Ministry of Education), teacher education and 
training providers, administrators, and teachers must understand and 
acknowledge the 2E concept. The authorities must formulate policies to 
address the teachers’ needs and foster their ability to respond effectively to 
the challenges of teaching 2e students, so as to significantly contribute to 
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teachers’ positive perceptions and increase their self-efficacy. Teachers are 
motivated to reconsider their attitudes and approaches to overcoming these 
problems through their learning ability and sense of efficacy . 

Considerations for the Future Research 
The following considerations should be taken in future studies. This 

study solely focuses on elementary school teachers’ perceptions of teaching 
2e students. 2e students’ educational experience is likely to be affected by 
the attitudes of school personnel, parents, and special education teachers, so 
it is important to also consider the perceptions and experiences of these 
groups. If, for example, the perceptions of special education teachers in 
Saudi Arabia were examined, significant information could be obtained 
regarding parents’ awareness of 2e students, which would support the 
development of 2e policies and practices in elementary schools, high 
schools, and universities in Saudi Arabia. A mixed methods technique could 
be used in future studies so that a general understanding of 2e students could 
be obtained. Moreover, this approach would help develop a research base of 
evidence that could enhance teachers’ self-efficacy in terms of supporting 2e 
students. Finally, exploring teachers’ experiences across all regions of Saudi 
Arabia would provide more insights, especially considering the recent call 
for increasing teachers’ knowledge levels for teaching 2e students . 
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